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ABSTRACT 

Thla project, part of a 7-y«ar Pord Foundation 
proqxaM, was d^^sign^d to modify th« t«ach«r <»ducation program at th* 
University of Hawaii. Ths ressarch svaluatcd pr«s«rvic«> and 
in-s«rvic« tsaching p«rf omancw, an wsll as attitudinal and cognitiv«> 
characteristics of tsachsrs who had b««n •nrollsd In the podifiwd 
curriculum, cosiparsd with similar charactsristies of t«ach*rs 
•nroll«d in th« r«g« lar program. Data analysis was bas«d on official 
transcripts, fc.rttd«nr. teaching svaluations, ths National Teacher 
Examination scores, and observation and assessment of graduates 
teaching in Hawaii. The attrition of data revealed some variation 
between the t««o groups but no marked differences. (A review of each 
program area and variation patterns are presented.) (HJM) 
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POPEWORD 



1966*67 Mrk«d th« final ytar of • ••ven*ytar progtM of Prcjaett for 
tha Z«iptovM«nt of Education In Hawaii » a pvogram conducted with grant 
funds approprlatad by Tha Ford Foundation. 

The aavan*yaar prograai, approved by The Ford Foundetlon In 1960 » wee 
planned ee dlrect*ectlon effort to Improve educetlon through pre*eervlce 
end ln«eervlw« teecher educetlon. 

The overell objective wee the etlauletlon of thinking ebout teecher 
preperetlon end Inetructlonel proceduree thet might leed to Improved 
opportunltlee for learning on the pert of pupils In Hewellen echooli. 

Actlvltlee plenned for the progreei renged froei Innovetlon end «odlfl« 
cetlon In currlcule for the preperetlon of beginning teecbere to ItHeervlce 
ectlvltiee focuelng upon deamietretlon end ectxvely eupervlsed dleeeeilne* 
tloo of uevly developed proceduree end suiter lele In cleeerooM of 
experienced public echool teecher^. 

rive flMjor projecte i»ere Inltlelly eelected ee the beelc concerne of 
the UM^DI yroiecte for liapriiviiaent of Iducetlon In Henell: 

Project A Hodlflcetlone U the Collefe of Idycetlon^e 

Curricula for Teecher Preperetlon 
Project 1 txploretlon of CondlclOM Contrlbytlof to 

Eueeoeeful Coapletlon of Teacher Preperetlon 

PregreM et tlie Uhlvnrelty of IomII 
Project C DovlopMe o t» OesMietretlon» end Xaplowntetlon 

of tnen^Toechlnt Proceduree 
Project D tntroductlen of Vnu Metheaetlce CurrUulM 

Hetcrlele for AeedeailcellyTelented gtudente 
Project I tntroductlen of Now Science Currlculun Meterlele 

for AeedesilcellyTeUntcd Studonte 

The rereerch cenrlod out end reported horn hf Hr. Donald Q« Aten» 
IDMO eteff neiAor In 1M6«67» pertelne to ""Projoct A** end eoebe to oveluete 
pre«e«nrlce end in-ecrvlce teechlnt porfomence» ee uell ee ettltudlnel 
end cotnltlvo ehnrectcrletlce of tnechere uho hod boon onrollod In the 



■odlflad eurrlculuai (r«f«rr«d to locally at tha Ford prograa) conparad 
with almllar eharactarlacica of ecachara who had baan anrellad In tha 
ragular eaachar aducaclon protraa at eha Unlvaraley of Hawaii circa 1960. 

Projacc A waa plannad and conductad aa a daaonatraclon prejact In 
taathar aducaeion. Tha Mjor faatura of tha protraai waa eha Involvananc of 
atudanea in a raducad and »odlfiad profaaalonal aducatlon currlculun 
which poaeponad eha Mjor portion of profasalon«l atudy until latar 
colUga yaara and prci/ldad tMavy eoncantratlon upon liberal arts subjacc 
•attar, particularly Bngllah, foralgn languat*, MthOMtlca, and tha area, 
durint eha fir at thrao yaara at tha Unlvarslty of Hawaii. 

Row did eha "aodlflad** and "ratular" prograM coapara In earaa of 
courao r«iuiraaMnta and Introductory profaaalonal axparlancaaf How did 
th« atudanta purauint ena or cho othar curriculua coapara at the tlM 
thoy antarad col lag* aa fraahawn in 19617 How did thay coapart at tla» 
of tra^Mtloo and "pr«celc« ea«chit«"7 Row did thoao who eoaplatad tha 
prograaM coapara afcar oaployaant, l.a., during th« apring of 1967T 
Thoao art tho klnda of quaatlooa about which wa wantod aoat anawora; and 
thoao ara tha klnda of quaatlooa to which tho atudloa ropoctad haro woro 
diroecod* 

D«vid G. Rymti Oir«ctar 



BVALUATIVB DATA rr^RTAINING TO A MODIFIED 

TEACHER EDUCATION FROCRAM AT THB UNIVERSITY OP HAWAII: 

A SUMMARY REPORT* 

(Sumary Statamtnt Regarding Projocr A of Tlie Ford Foundation 
Sponsored *'ProJocta for the Improvanant of Education In HaMil'*) 

Donald G. Aten 

In 1960 Tha Ford Fcundatlcn, ihrough Ita Fund for tha Advancaiaent of 
Education^ approved a grant to tha Collaga of Education^ Unlvaralty of 
Hawal to parmit tha foraulatlon and Implamentatlon of an axporlMntal 
taachar aducatlon currlculuoi. It vaa plannad that tha ^'exparlMntal** Ford 
progrjiv vould ba conducted concurrently with tha aatabllahad Univaralty 
of Hawaii taachar aducatlon procraa. 

Tha aarlaa of •cudlca reported here vaa carried out during the 1966*67 
acadaailc year in an effort to evaluate the nodifled llberel arte oriented 
teacher education prograai and» Insofar as poaaible, aaka coaq>ariaona of 
in-service teachers vho had completed (a) the ■K>dlfled progtam and 
(b) the *'reeul at*' program. 

The Inveatigatlona here sunmarlted era reported in detail » together 
with a cooq^late description of the ''expariiaental** teacher education 
curricuLu»» in f Taachar Fraoar arlon Frofrram at th^ OniVtrttY 

of gawaii .* 



ymiwraiEv IgMll* n^^tt ity of lawnii^ Mucatioo laaaarch and Develop- 
MttC Center^ 1^7/ 211 p. 



The Subjects and the Progrwis 

Subiecte 

The 330 students vho entered the University of Hawaii College of 
Education as freshmaa in September » 1961 » were originally assigned to the 
tuo programs on a stratified random sempllng basis: 165 to the 
experimental program (hereafter referred to as th« **Ford program**) and 
165 to the regular program* 

Chi aquare testa were employed (In 1966) to determine possible 
differences between the two original groupa of studenta with regard to: 
secondary school background^ l«e«» else of school, type of achool (public 
or nonpublic) » and location (urban or rural); rank (qulntlle) In graduating 
high achool dasa; aex; and Ohio State Unlveraity Paychologlcal Test 
scores* The differences proved to be small and none was statistically 
significant* 

It should be noted that» as In moat aoclal behavioral atudiea. 
rlgoroua comparlaon of the ''experimental" ^nd "regular" groups » even for 
the groupa randomly aaalgned aa freahMn in 1961 » waa not poaalble* 
Compulsion of atudenta to complete the full requlrementa of the Ford 
curriculum aa originally plannmd proved difficult* Furthermore » following 
tbe flrat year» 1961«62g random aaalgnmeat of freahmen to eKperlmental 
and regular groupa waa not maintained due to wlahea of atudenta to choose 
the progrem preferred and to preaturt from the community that auch 
choice be allowed. As a reault of some contamination of the originally 
Identified groups^ Inferences drawn from cosiperetive study necessarily 
are limited* 

EKLC 



Experimental prowffin 

The flrit three years of the experimental program vere devised by a 
^'Liberal Arts Committee'' comprised of College of Arts and Sciences faculty. 
The proposed program was developed to focus on coonunlcatlon in a broad 
sense and emphasize the various '*languagea^' through which man coninunlcatea: 
verbal language » Including both Ensllch and foreign languages; the 
language of mathematics; and the languagea of mualc and art. Each 
student In the experimental or "Ford" program was expected to enroll in 
courses in each of three "language systema* In each of alx seiaesters^^the 
English language, a foreign language, and mathematlcs-^and to complete 
a ten<'aemeater*hour sequence In music and art. 

Another committee comprised of College of Education faculty formulated 
the requlrementa for the fourth nnd fifth years of che Ford experlmenral 
program. In addition to a aequence of profeaslonal education courses, the 
program preacrlbed a one^seoieater part-time student teaching experience 
during the fourth year and a full-time ooe^aemeater Internship In the 
fifth year. (As also noted In the folloirlng section with respect to 
students enrolled In the ^'regular program," a number of the Ford 
curriculum atudenta did not complete the fifth year full-tlme teaching 
Internship.) A portion of both the fourth and the fifth year continued 
to be given to general education courses. 

In contrsst to the regular teacbmr educstlon curriculum the Ford 
progrsm vas characterised by more amphasis on "cooDsmlcation and language'* 
(English, foreign languate, mathematics, music, and art), a larger propor* 
tion of the total program devoted to genmral (liberal arts) education, 
and a smaller proportion of the total program devoted to professional 



edicatloa courBes. Also, Che part-tine student teaching prescribed for 
the Ford students differed from the full-time teaching required of the 
regular atudents. 
Regular program 

The ''regular** teacher education curriculum vaa the program that had 
been in exiatence at the University of Hawaii for a number of yeara. 
The first two years were devoted primarily to general education, but with 
acme introduction to professional education. The last three years 
prescribed both general and professional education couraes (in varying 
proportiona from semester to semester) but with substantial emphasis on 
professional education. Preacribed in the profeaaional aequence waa one 
semester of full-time student teaching in the fourth year and one 
aemester of full«*tlme intern teaching in the fifth year; however » llnita- 
tlon of available asslgnmc its in some fields end failure to participate 
in the Internship phase resulted in a number of atudenta not having 
the benefit of this experience. 

Overview of Procedures 
Data on the 330 individuals initially enrolled in the two programa 
were asaeoibled and all available recorda reviewed in order to aacertain 
the current atatua of each participant and to identify attrition and 
aubaequent activitlea of the individuala who failed to complete the 
programs* In all* 139 o£ the original 330 freahMn completed at leeat the 
four undergraduate yeara of teacher educetion and 117 completed the intern 
teaching portion of the fifth year. Of the original group. 81 of the 
graduatea were teaching in Hewnii in 1967*68« 



The official transcripts of 135 of the 189 individuals were analysed 
to obtain data on the courses actually completed by the graduates and to 
judge the extent to which these courses were consistent with the require* 
.>ents of the respective programs* 

The student teaching evaluations on all 189 graduates of the two 
programa were analysed, as were the intern teschlng evaluations of 115 
of the 117 individuals who completed intern teaching. 

The National Teacher Examinationa scores of 183 of the 189 graduates 
of the two programa were available for analyaia; varioua comparisons 
were made of these data* 

The clasarooma of 81 of the graduates who were teaching in Hawaii 
were visited for observation and assessment* The Claaaroom Obaervation 
Record was used to secure teacher behavior data* Two obaervera, trained 
in use of the Claaaroom Obaervation Record » aaaesaed each of the teachers » 
providing quantitative information^ particularly about "warm, underatand* 
ing** teacher classroom behavior, *' systematic » reaponaible, organized" 
teacher behavior » and "original , stimulating" teacher claaaroom behavior « 

The aame 81 graduatea also reapondad to the Taacher Characteriatica 
Schedule to provide data on attitudes, educational viewpoints, verbal 
under a tend in8» and adjuatment» aa well aa additional data on "inventory 
correlatea" of the three pattema of teacher behavior yielded by the 
aaaeasments based on direct observation* 

Summary of Pindlma 

Attrltloti 

The attrition data revealad aoM variation betwmen cbe two groupa^ but 
no SMtkad dlfferencea« A total of 96 of the 165 Indlviduala Initially 
enrolled In the "ford eurrlculw*' eompleted tba uadertmduate phaae of tW 



same program. Similarly, 93 of the original 'Regular curriculum*' 
students completed the undergraduate phase of that progrc^ji. There vere 
is Ford students ancr IQ regular students who did not complete the program 
to which they had been Initially assigned, but received bachelor degrees 
from the University of Hawaii after completing other undergraduate 
programs. (Ten of these students graduated In education and 26 In 

other academic disciplines.) 
Programs 

A^lthough virtually all of the Ford students completed the requirements 
of their program in English^ music » and art^ almost two-thirds of them 
failed to complete the mathematics sequence and about one-^thlrd of them 
failed to complete the foreign language sequence* 

Nonetheless, at the time the baccalaureate was granted the average 
Ford student had completed 67.9 semester hours of communication and 
language courses-^more than double the amount completed by the average 
regular teacher education student. 

In the course of four undergraduate years » the "Ford students/' on 
the average^ completed a total of 114*0 semeatar houra of general 
education coursea— 21.8 more semestor hours than their regular teacher 
education curriculum counterparts. 

The average regular curriculum student completed 44.1 aaaeater hours 
of undergraduate professional education (including student teaching). 
The averaga Ford student^ in contrast^ completed only 23,3 samaater hours. 

The typical Ford student devoted 49.2 percent of his 138 semastar-hour 
uodargraduata program to communication atid language courses » 34.0 percent 
to other ganarel education coursas» 12.5 pereant to education courses^ and 



4«3 percent to student teaching. The breakdown for the 137 semester -hour 
undergraduate program of the average regular : icher education curriculum 
student was 24.1 percent » 43.7 percent » 22.0 percent and 10.2 percent, 
respectively* 
Student Teaching 

The Ford program prescribed a part-time student teaching experience 
extending over one semester » with concurrent enrollment in professional 
education courses* The regular program in contrast^ entailed a full-time 
one-semester student teaching experience. At the end of the student 
teaching semester » the supervising teacher evaluated the performance of 
each atudent teacher on a 16-varlable (elementary) or a 38-varlable 
(secondary) rating form. 

No statistically significant differences between the Ford and regular 
aecondary student teachers were obtained for any of the 33 variables on 
which they were rated* 

There were» however » significant differencea between the Ford and 
regular eletnentary atudent teachera on eight of the 16 variables on which 
they were rated* In the opinion of the aupervlaing teachera » the 
regular elementary atudent teachera were oiore able to eatabllah relation* 
ahlps with children^ more competent In planning^ better able to foater 
growth in appreciations and attltudea^ nM>re reaponslble and cooperative, 
more effective In evaluation, and more effective In counseling* No 
algnlficant differencea between the Ford and regular elementary atudent 
teachera on variables dealing with academic background » Intereat in 
children, use of cweunlty reaourceai effective Inatructlonel procedurea, 
and profeaalonal attitudea* 
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Katlonal Teacher ExaPlnattons 

It la an eatabllahed practice at the Unlveraicy of Hawaii to admin ster 
the I.ational Teacher Examliiationa to all College of Education studenta 
aeveral montha prior to the date of award of the baccalaureate degree. 

The mean scorea of the Ford curriculum elementary atudents who 
completed undergraduate atudy and graduated were significantly higher 
than thoaa of their regular elementfrv curriculum counterparta on two 
of the three General Education Tests: Social Studiea-Literature-Flne Arta; 
and Science-Mathematics. The ''advisory part acore'* data seemed to 
suggest that the strength of che Ford elementary students was greater 
in the areaa of literature » fine arta» and mathematics than in the areas 
of social atudies and science. There vaa no aignlficant difference 
between the mean scores of the Ford and regular elementary atudenta oa 
the third General Education Teat» V?7itten Engliah Expression. 

The differences between the meana of the Foid and regular aacondarv 
teacher education sizudents on *'total score" of the three General Education 
Teats were not statistically significant. 

The performance of both the Ford curriculum and the regular curricu- 
lum teacher ediucatioa atudenta on the General Education Teata waa 
generally above average when compared to that of the atudenta in the 
national norms group. 

The regular el—ientary students attained mean scores significantly 
higher than those of their Ford peers on two of the three Professional 
Education Teats*«8ocletal Fouadationi of Bducatirvit and Princlplea and 
Practleea of Teachii«**but diere was no difference between tha Ford and 
rtgular elOMntary atudenta on tht third Profottlonal Iducation Teat* 
r«ych0lotleal Pomdatiow of Uucatioa. 

EKLC 
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KlM 41CfM«M«« WtMM ciM mm •««•• •i Um fm4 mi r««»lar 
c«4«M« all ckrM •! cUc rr*C«Mi«Ml S4«caci«i fftM* mr* 
••t. 

rfwMM* o< htk dM r*r4 Mi Um r««al«r c«rrU«l«i K tatl ur 
Umc •( tiM ttMiMC* la tiM MtlMMl mtm 

li» ■>»■■> JtftfwiM >>t—— tiM r«r« Mtf rat»l«r fr«f«Mi«Ml 
fit ft. tiM flfclH9Mr i«Mni MMliiat m « lt iw« * «m «Im 
til fr«trflM. 

Mmm tuatktr mm ayyUf^ (• • f»ll*tlM pMltlM la • 
•1 f«r «m mamtmw, Um AitU* «■! fMf«Mikltltl«« w**** 

tiMM •< «f MWf tMdWt MMft tiMt CIM IMOT* «M 

m cff toiivMMlt (U Hv« Mi M ff a»i l i r > twrU*^ m 
4 cto WMter^aiMt* yiif — . tat 4U Mt t m — UMni 
•AtUMk rtM wiAot •€ tiltnuMn tMiUlkto tfM 
•C litiiiM «M IMMi, m4 tmm «k«i aMlfMM* «tff« 

• f Hw Itt toitrU— U mmmm4 imwn t tiifc l t. 
f4 Mi t ffifite) •MtoM toAtoi tt rt ifc O M Mm* Um Mi tC 
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X - vara, iMid«r«t«ndlnt, frlMdljr, aloof, ogoccncrlc, 

Y - r«»poa»ikl«, bttsln««« Ilk* •ystCMCle v£. cvadlns. 
inplMMM^f sll^alM^ c««clMr b«h«vlor 

S - •ciMlatlpg, iaatlMClvc. surfMC v*. dull, roudiM 

U •••Micially dM MM MMwr tkm t/b—rtr* «Im Im4 ^ciclpct«4 in 
ciM TMdMr ClMrMC«ri0Cic» tt«iir.* All ^sUU •uy* «Mff« takM M 
■ialalM «kMr««r cmr «ctrik«itakU tm f—ibU ckMnwr klM mt mm* 
r«fr«MM«ciM MMfviMT M cIm pmtt •£ cIm CM«h«r (Mtf fnfils). 

DtfNffMMs katMM eh* MM tlwrmm MmvIot ••m»m»«c» of 
UMlMffo kHo iM4 ooarUcod tho ri0€4 eorrlMlM umt cIm ffofiilor coMbor 
•AmocIm corrlMlM mto m« •ItAlficMC for mjt of tiM t>u— poceotM 
MCo4 akovo; thi* iMk of 4iffotoMO boCMOO grouM ImU tmo for botk 
oloMMary Mi ■■■Mia r y Moolwrs* 

TiM Mot otrikiiv (oltlMMtli MC •toeiotiMlly OitMlf UMt) tfifCoroMo 
fco C M M tiM ford Mi rofolor olMMt^ mmMto mm m UMkor WImvUc 
fottoni T. Hm MMViov o< tiM FMi o«rrftMlM MaMro to 
ko olooor to ciM **MipMOtbU, taoiMOO-liko. ofOMMaU" foU •! cko 

MMlMM CkM CiMt W IIM Hflar MMlMV. 

no MOC priMMHi (atOto. OCOtiMiMllr OipiACUMC) iiffMMM 

patcm I. IIM htkmim oC dM rf l i r mtvImUb toooteto ■ypaa r ti m 
to olMw CO tko **Mra. MitrotMiiot, Ctioirfly" pol« oC Mm omkImm 
tkm KiMt •! liw f«ri CMstoroi 
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Atcitiii#«. l^iicaciQnal 7tcii»ol%Ct. Adtuttti— 1> — d Vrbai UfcuUrat— dtw^ 

Tbm TeMhtr Characttrifttict tcteduU* ^dminiBftmi to thm 
firse^ftar t«acli«r» (41 Ford and 40 r^t^lar) vho also %$mro obMrvad in 
tkolr cUssrooot. thm t««chtrs co«pUC«d th« tch«du1 tht sprl^f 
of 1967. 

Hm r«MlMr Charac torts ties ichoduU yUldo ocorot on too voriobloo* 
oi« of whlcli «oro trootod ot ocm loog^h in thio otiidy. (tcoroo 
roflooting tko voriokloo of olooorooa porforMooo thot voro diroctly 
dboorvo< oo notod oador 'olooorcos oboonrotion.** oro royortod in tho 
coaploto roport» kut oro noc %iwm dotoilod ooMidwotion.) 

Ilio throo ottitttdo (opinion) voriobloo onolyood Mro: **fovoroblo xi* 
onfoi^robU oyiniono of pnyilo.'* **fovoroblo xi* wf«voroklo o^niono of 
doMorocio cloooroos procodi ir oo/' ond '^oooodi U xi* onfooo r o Mo oplniono 
of odhiniotrotiMO tmm^mt oehool porooMMl.' Ilmo odditioaok voriobloot 

eioMl) xf. oMid^owMTod (pomiooii» 

lMMioii)«* ond ml otoblUty (odjiiift) xi* iMtooilltr^ «oro 

oloo otttitod. 

flioto MO 0 OMbotonrtol ond oeociocionMv oifnifioonc difforonoo 
fco t noon elm ford ond totnlor §^/gggugx toootoM on tho ^ oyin i ono of 
odMniotroeivo ond otter ootool foroonnoP wnioblo*»tte rognlot toooter 
rlonlioi tonotero offoorod to tenn wro tenor oblo optnioni of 

foroonnnl oten nte Pood ti 
Dif foronooo tetMon tte tend ond rosnUr mUmtmmf onodtero 




Ther« V€rc tubstdotlal (but not statistically significant) 
differences between the Ford and regular curriculum secondary teachers 
on three variables • The siore *'faivorsble opinions of pupils aore 
*'fa^':>r.^ble opinions of dae^cr.-^cic rlassroon procedures,** and «ore 
'*ch lid- centered (p<>rai salve) education ^ expreaaed by the 

retular curriculum teachers appeared conalftcent vlth their 

lilCher aeaeaaMnt (obaervatlott det;«) vlth regard to the *'warai, under- 
atandli^t friendly^ teacher beUavlor pattern X. The difference betipeen 
tbe Ford and regular eocoadary teachera on the **oplnl«Ba of adMlnla- 
tratlve and other achaol peraonnel** variable vaa aaull and not 
atetlatlcally algnlf leant • 

Dlfferencea benanen the Ford curriosluai and regular teacher 
oincaclcn cnrrlculw teachera (both eleaantary and aoM«*^f on the 
**adjuat»eat** md ''uaahal undtmcandlng /ariablea von net aa^latlcally 
atgnif leant. 

Ileamtary toMMra (both Fovi and angular) froa the Univoraity 
d< HoMil appeated to have amre fnenrskle oplniona of pnfiU, anre 
favorable oplniona of rtsnaaratie clae a roea proendnrea» ma^mmtm f arable 
pptnlena of adadnl a tratlve and nchar anhnnl pors n nnal thnn the sacandaey 
MMhera (Ford and rngnlar). ma finding U eladlnr tn «lM rnpnrto« 
hp nM Vaacher Okannnnarlatlee 

9m finding Hmt the ralag*nn pnaUinn of the Wand onrv«anlM 

rlnnar to thn iearnlai eentnrnd (trndMMMl) pole than ike •laanntarv 
tnMhera (Fnrd and ae«niar)» wmm c a nsinna nt with the fftnilngn of the 
liashir Charnateriatlna ftcndy anggoati^ chat saaandarp t eesha r e tnnd to 



•xpTMft mor« learnins*c«ncer«<! (tradfttiflMl) ttfucoclonal vlevr^lntt than 
•iMtfitary taacherj* Ho«#av9r» tha pMiuon of Ch« tegular curriculuK 
aacwud^ry caachara oa Cha aducaciofiai wtawpolnta conclnuuai-*cloaar Co 
Cha child'cancarad, or per«iaalva p(d« tihao tha alaMncary caachara 
(Ford and ragular)**la cJifflculC Co OR>lain. 



CoticlMdipg Baca 
(David G. Hyana, Dfc KMAO) 



AlthoMgli MM difCfttMcaa bad 
purauad a likaral area orlant^d ca 
grovf) and (k) caachara vtio foil 
cunriaiilw iflMlving a graatar 
aducaCian and Mta clan •paot ac • 
chia alx yaar lontltndteal atudy^ • 
chae ana progran doaa not pradnca 
far^anca cban Mkm ocbar. 11m face 
thMt alanrljr daflniJ c anjartaon gi 
can •nintalnnd tk/anghonc yroj 
gnd ^h liantifinkU ciid imldan 
aanplaa ml ULgncna agnAMt claav< 



groufik (a) cancbora who 
ion curvUnliHi (Ford 
caachor mdnenclon 
nork in pomCnaalonal 
9 vara ^fenarvad in 
to ha 
ng pmf 
. of onnraa, 
nnlJas if ovar 
1 noi'ld aotcing 
of original 




It is Inportanc to 
onlan (no pnonii i d for tho 
OffrantMtoly gha aaaa nifocCa oa 

Mffornnnno > gannga vara 

riawa tonartd ono anrrSonlaai gron» 



9m tgpaar of "^cha attdifind 
in tiiio rofort^ on rha onrrontly 
Frogras at tho glUvorai^ of 
to a ro*ctndy of toochor odiieaCion 
aignifiannc ahanggc in aonrooog 
of atodanta warn grafaring chaaaalnoa 




